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Question #1


Fluency in reading is the ability to move through text as quickly as possible while maintaining accuracy and speed.  If a student has poor fluency it can have an affect on a student’s reading development.  If a child has fluency problems, it is likely that he/she has word recognition, decoding problems, and possibly weak sight word knowledge, which in turn affect the student’s rate.  If the student has decoding problems then it is likely that he/she is spending more time trying to decode the words in the text, which leaves less mental energy for comprehension.   As students begin to develop their fluency, they begin to chunk their words as they read, pausing less frequently, therefore allowing students to improve their rate and have more mental energy to comprehend the text.  


One way to improve student’s fluency is to reread texts.  Stories that are reread should be interesting and on the student’s instructional level.  Texts can be reread in a variety of formats, as long as it lends itself to practicing the story again.  After a text is reread, the rate can be graphed using a line graph, representing change over time, and the number of mistakes should be recorded, but not graphed.  This process can be repeated two more times on the same selection or until the student masters a specific number of words per minute.  Students soon begin to compete with themselves to move faster through a text.  Other ways to reread a text include allowing the student listen to and audio tape of the text while reading or by acting the story out in a “reader’s theatre.”  


Since fluency depends on decent decoding and sight vocabulary, rereading strategies promote fluency skills, build confidence, and motivate students.  Students are able to anticipate what words are coming in the story since they have already had experience with them, which promotes the development of good reading skills, such as chunking words together.  In addition, they will hopefully begin to commit some sight words to memory too.   A sound sight word knowledge base really helps students move more quickly through text because they spend less energy trying to decode.  With enough practice, students can become more and more fluent which will help them have more mental energy for comprehension.

Question #2


Children who show signs of reading difficulty should be identified early on so differentiated instruction may begin as soon as possible.  Because reading is a developmental process, children start their formal education with a range of reading knowledge.  Some have more exposure still others have very little.  Children who are strong and average in development, progress at a continuous rate.  However, the lower tier of beginning readers, who typically start off behind, tend not to grow as quickly as average and strong readers and their achievement tapers off over time.  This “tapering effect” only creates a larger and larger gap between the strong and average readers and the low readers.  The farther the gap widens, the rate at which the struggling reader progresses must increase in order for the low reader to “catch up” with the average and strong readers.  This is and almost impossible task.  Therefore the earlier the low-end readers are identified, at any grade level, but especially in kindergarten and first grade, the better the chance for the low readers to make a real gain and minimize the achievement gap.


After assessing each student so that his or her weaknesses may be specifically identified, each student’s instructional, independent, and frustration level can be determined. The teacher can then begin to teach the child on his/her instructional level.  The instruction should be tailored to the individual student’s needs. As the teacher, I would need a variety of materials on several levels and of a variety of genres so that the students could read on material that is interesting, but on their instructional level.


I would then group my all of my students for small group reading, placing all students including the low end students with students who have similar learning needs.  While working with students who have similar difficulties, students aren’t intimidated by reading.  Once students have been grouped I could then use reading strategies such as DRTA’s to help students build their comprehension and rereadings to help improve fluency.


Each student’s instructional spelling level should be identified in the class assessment.  Just as in small group reading instruction, students should be grouped according to their instructional level. This type of grouping allows the low-end children to move at his/her own pace and perform at his/her ability level.  They are learning patterns as opposed to memorizing the spellings of words.


During teacher directed reading all students are reading out of the same text and some of the struggling students may have difficulty if they are not given adequate support.  Support can be provided in a variety of ways.  Struggling readers can be paired with a stronger reader, the teacher may read aloud and the student can follow, or the student may follow along in the text while listening to it on tape.  This way the struggling student is not left to fumble through a text that is more difficult but is supported while reading and in such a way that they can read through a text at a closer rate to the rest of the class and still have mental energy left for comprehension.


When dealing with writing, struggling students can be just as successful as average and strong learners by using the close imitation strategy.  For those students who struggle close imitation allows students to use a story as scaffolding to create another story.  Close Imitation allows children to borrow thoughts and replicate them but allows them to carry their thoughts into new terrain.  Close imitation can even be used in upper grades during writing to focus on specific parts of speech.  Students can replace or add new parts of speech to change the story in some way.  The “new” story helps the student to become more descriptive and more familiar with language and parts of speech.
Question # 4

Directed Reading thinking Activity (DRTA) is a questioning technique that helps develop student’s comprehension skills with both fiction and nonfiction texts.  DRTA is a guided discussion that focuses on the formation and testing of pre-reading predictions.  Initially students relate their prior knowledge and then make predictions about the story that they will read.  This type of questioning technique is more open-ended than traditional right or wrong questions.  While students read the story they are constantly engaged and focus on proving or disproving their predications.  The DRTA is a cyclical process where the student makes a prediction, reads, stops, proves/disproves their prediction based on a reason from the text.  The stopping points a teacher selects are crucial, it must be far enough along where enough has happened to allow for discussion and not too frequent where it is hard to follow and students loose interest and become confused.


The questions from the DRTA are different from the traditional questions that teachers ask in that DRTA questions are open ended and traditional types of questions are surface, close-ended questions, with one answer.  When students know that their predictions are not right or wrong answers they become more willing to participate in discussions.  Traditional questions are usually asked after a selection has been read.  DRTA questions are asked before reading so that students have a purpose for reading to prove/disprove their predications and also to anticipate what they are looking for as they read.  In addition, DRTA types of questions encourage students to think more deeply about the text and evaluate the text as apposed to just simply looking for minimal facts and details.  DRTAs engage students more directly with the text.  The text becomes a living thing not just something from which one simply extracts information.  


When dealing with nonfiction texts, the DRTA is altered somewhat to accommodate the different modes of writing.  Initially, students are asked what they know about the topic to draw on prior knowledge.  The teacher should accept most information that students add (just like in a KWL).  After the students have tapped into their prior knowledge on a specific topic then they should read the nonfiction text.  Then students can organize what they have read and relate it to what the already know or what they believe they already know.  When student’s prior knowledge is engaged learning new information is easier.  This type of questioning technique also allows students to construct their own meaning of the text with guidance.  Interaction is a central piece of comprehension, no matter the subject area.  Not only does interaction help students construct meaning through discussion, but it also makes discussion more enjoyable and meaningful than just reading and extracting information.  


Students do not automatically know how to dissect a text and make sense of it; those skills must be modeled so that when the reader is reading by him/herself, they can use the skills that they were taught.    An effective reading teacher plans before, during, and after reading activities to help engage his/her students.  The DRTA format helps engage students during reading. 

